Program Administrative Handbook for Local Directors
Adult Education
Wyoming
Chapter 7: The AE Instructor & Professional Development

l. Quality Staffing

WIOA Section 231 (e) (9) indicates that grants awarded for AEFLA activities must consider the ability of each
provider to employ well-trained instructors who possess the skills necessary to successfully delivery instruction
to qualified learners and have access to high quality provisional development, including through electronic
means. State efforts to meet this mandate are discussed in subsequent sections below.

A. Staff Qualifications

Local programs are encouraged to employ instructors and directors with known competencies. These may be
demonstrated through college transcripts, successful completion of local testing, or teacher certification whether
currently active or inactive.

B. New Instructors

Forms

As part of the competitive grant competition, local providers are required to submit a
completed Instructor Information form for each instructor employed by the program.
|NSTRUCT0R Thereafter, new instructors are required to complete the form as well. All completed forms
must be submitted to the State with hard copies being maintained locally as these are
submitted for the State monitoring process. The form is available in both Chapter 13 as well
as on the Commission’s website.

A secondary required form that must be completed by new instructors and any other staff who will be accessing
the LACES database, is the Confidentiality Agreement. The signed original must be retained locally and is to
be submitted to the State once completed. The form is available in both Chapter 13 as well as on the
Commission’s website.

New Instructor Checklist

During a new instructor’s ninth week of employment, the State recommends that the instructor complete the
New Instructor Checklist. This will help the local director identify gaps in the new instructor’s training that
need to be addressed. The form is available in both Chapter 13 as well as on the Commission’s website.
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New instructors/directors are expected to complete the appropriate State supported training modules along with
any local program trainings within the first six months of employment.

Every part-time and full-time teacher/instructor/tutor who is responsible for instruction to AE students must
attend the locally sponsored New Teacher Training for Adult Education (AE) within 6 months of hire. This
training must include an Overview of ABE, NRS Accountability, Orientation procedure, Enrollment/Intake
process, Assessment training (TABE), Career Explorations/Career Planning/Career Assessments/Career

Counseling (when applicable), Data Collection, Learning Disabilities, Lesson Planning, High School

Equivalency Examination information, Civics education (where applicable) and Resources for AE.

ESL New Teacher Training for instructors must include TABE CLAS-E for those who will be giving these

assessments if that is part of the instructor’s responsibility.
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I[I.  Teacher Training for Reading, Math and Writing Instruction

Every part-time and full-time teacher/instructor/tutor is encouraged to attend reading, math, and writing training
whenever possible. These subject areas may be covered in locally supported workshops, conferences, or classes.
They must take into consideration adult learning principles. The reading training is to include the Essential
Components of Reading which focuses on alphabetics, fluency, vocabulary, and comprehension for adults.
Math must be research-based or evidence-based approaches for adults learning basic math skills. And writing
must include strategies for writing in the environment the students goals describe i.e. for work, digital literacy,
post secondary education, and daily living.

I11. Dissemination of Best Practices

WIOA Section 242 (C) requires that local programs develop, replicate and

) o disseminate information on best practices and innovations such as:
Dissemination of

—= « _Best Practices 1) The identification of effective strategies for working with adults with
learning disabilities and with adults who are English language learners

2) Integrated education and training programs

3) Workplace adult education and literacy activities

4)  Postsecondary education and training programs

Because of this local instructors are expected to share promising practices at conferences (state, regional or
national), through publications or other means. During monthly director’s meetings, local directors are also
afforded the opportunity to share promising practices that are occurring in their site.

A. DWS/AE ‘Meet and Greet’ Meetings

Once per quarter all local directors and workforce managers throughout the State meet virtually in what is
called a ‘Meet and Greet’ to share promising practices that are occurring in the region.

Local programs need to plan and track on LACES each time a staff member participates in one of these
activities.

IV. Professional Development
A. Introduction

= ¥ Teaching and learning that meets the expectations of college- and

@M 7 “’:j'\ [0 <
= “ P N : Q:%) VV‘"

SERT - T P = Q?;, career-ready standards is challenging, intellectually-demanding work.
o 8 PROFESSIONAL ]} .~ High-quality instructional materials are one essential resource for
SRR ; e = bringing the standards to life. In order to make this happen, teacher
' DEVELOPMENT 01 brnond PP

professional learning is essential to success—for planning instruction
that translates the learning expectations into rich learning experiences
for students, and for using student learning data to continuously
improve practice.

< \IE’
N

The state office of Adult Education (AE) places a significant emphasis on staff development to enable each
adult education staff member to meet the needs of their students. The state office also funds a statewide training
on initiatives to guide staff development activities locally.

It is recommended that each staff member develop a professional development plan at the time of submitting
the program's professional development proposals for the budget.
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B. Identifying Instructor Professional Development Needs

Local programs are required to have a system in place to identify instructor’s professional development needs.
The State does not have a uniform system for this as each provider is free to utilize local college, correctional,
or other governing body protocols for the identification of PD needs. However, the State has provided sample
Instructor Self-Evaluations which can be used for this purpose. These are available on the Commission’s
website or in Chapter 13. Once PD needs are identified, the local director must plan and budget for this.

C. Three-Tier System for Professional Development

Wyoming utilizes a three-tiered system for planning and addressing programmatic professional development
needs.

Local Trainings

Tier 2 N State Trainings

Local Trainings

Local trainings can include in-service, meetings with staff, etc. on topics related to program improvement,
program performance or any other topic of relevance to the local program. The costs associated with these
trainings are the responsibility of the local program and any costs related to such activity should be covered by
the local budget unless other arrangements have been made in advance. A list of local in-service topics offered
will be sent to the state office with the year-end report.

State Trainings

State Supported Trainings

State sponsored trainings include the State institute, LACES
trainings, and any other specialized trainings deemed necessary by
the State.

Summer Institute Distance

NS Trnige sl Wyoming’s AE programs utilize LACES as the database for
Tesing Rl  Collecting data and for reporting purposes. It is the responsibility of
the local program to train staff on how to enter and access relevant
information from this database. The State provides local programs with multiple LACES trainings throughout
the year at no cost to the program. These trainings include at least one face-to-face meeting and multiple mini-
webinars. In addition, at the end of the year each local provider receives a one-on-one review with the LACES
trainer to review end of year program data for accuracy and validity. In addition, should a local program need
specialized LACES training, this is also available but the cost of this type of training is the responsibility of the

local program.
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Attendance at Annual Conference/Summer Institute

1. Eighty percent (80%) attendance at the annual Adult Education Institute is expected. Institute
attendance is expected of all instructional staff. Volunteers who are currently helping in the program
and need in-service are also welcome.

2. Attendance costs related to the Institute are an allowable budget cost unless these costs are reimbursed
by other sources.

3. Attendance for each instructional support staff (volunteer) is recorded in the AE instructor portfolio/file
and must be recorded in LACES.

4. Mileage, lodging, and additional meals are the responsibility of the local programs.

State Sponsored In-service Meetings

1. If the state AE office sponsors an in-service/meeting, it will be the responsibility of the state office to
reimburse the cost unless the costs are covered by local budgets or other sources.

2. Attendance for in-services is recorded by a sign-in sheet.

3. From time to time the state will ask programs to suggest or volunteer instructors for special training
opportunities. The out -of-state travel and lodging is covered by leadership funds the state has set aside
for this purpose. Generally there is a requirement for those sponsored to come back to the state and
disseminate what they have learned. These arrangements should be determined ahead of any
training/meeting.

Regional/National Trainings

Regional and national trainings can include participation/enrollment in LINCS courses, COABE, MPAEA
conferences, NRS trainings, and/or any other trainings that a staff member may be interested in pursuing.
Planning for all three levels must occur and is part of the budgetary process described in the fiscal chapter.

Through the LINCS Community of Practice, self-paced ONLINE courses, and searchable resources, adult
education practitioners nationwide, harness the power of collaboration and sharing to improve educational
outcomes.

The LINCS network, supported by OCTAE, is a free resource available to all AE
L I N C S instructors. As courses are completed, instructors are required to submit copies of earned

certificates to the program director who must retain a copy in the local instructors’ file.
These are subject to audit by the State. Once a certificate is completed the information
must also be entered into LACES.

COABE is a national coalition for Adult Education that promotes, advocates, and
COABE conducts literacy and lifelong education efforts. Throughout the year, COABE

sponsors webinars and trainings on various topics that are considered free resource to
all individuals with a membership. Resources available from COABE include lesson plans, videos, apps,
conference presentations, and various other professional development resources. The COABE yearly
conference is one that many Adult Education staff look forward to as it presents opportunities to connect with
other Adult Education staff throughout the country while learning about promising practices taking place in
other AE programs. Participation in this conference is typically grant or institutionally funded and is planned for
through the 3-tier planning tool that directors use for budgeting purposes.
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The Mountain Plains Adult Education Association serves members in a nine-state
region. The original charter and founding policies were developed in 1945. The four
original states were Colorado, New Mexico, Utah and Wyoming. In 1961, Arizona,
Idaho and Nevada joined. Montana became the eighth state in 1988. North Dakota
became the ninth state in 2014.

MO!JNTAIN PLAINS
rssociartoniill The Mission of the Mountain Plains Adult Education Association (MPAEA) is to
support and promote lifelong learning in the Mountain Plains Region (Arizona,
Colorado, Idaho, Montana, Nevada, New Mexico, North Dakota, Utah, Wyoming, and beyond). In order to
achieve its mission, the association:
e Promotes and provides professional development opportunities for adult educators,
e Publishes and distributes relevant information about lifelong learning

e Supports and strengthens member associations within the states of the region

Like COABE, MPAEA sponsors a yearly conference that is well attended by Wyoming’s AE professionals.
Participation in this conference is typically grant funded and is planned for through the 3-tier planning tool that
directors use for budgeting purposes. Membership in MPAEA is either paid directly by the staff member or
through grant funds awarded to the local program.

The Wyoming Lifelong Learning Association is the one organization in the state for
those involved in lifelong learning. The association brings together a diverse array
of people which enables one to be exposed to a variety of resources via the
networking process among the membership. This networking is important in a state
such as Wyoming where many in the field of lifelong learning are somewhat
isolated and feel they are "all alone out there".

The Association provides an annual conference for the sharing of ideas and new trends in the field. There is
also a newsletter published four times per year to assist you to keep the membership up to date with what is
going on in Wyoming regarding lifelong learning.

The Association's annual conference focuses on new trends and in-service education. It also provides a forum
to promote networking within a social setting.

In order to achieve these goals, WyLLA promotes and develops lifelong learning in the State of Wyoming by
affording opportunities for professional and non-professional adult educators to enhance their competencies.
The Association gathers and then disseminates pertinent information about lifelong learning at the annual
conference and through the publishing of the WyLLA newsletter four times a year. The www.wylla.org
website is updated regularly and provides a way to pose questions, exchange ideas, and provide information to
members.

Each AE center in the State has representatives who sit on the WyLLA board as WyLLA is the professional
development ‘arm’ for Adult Education programs in Wyoming. WyLLA membership is typically budgeted for
by the local AE program through grant or institutionally funded dollars.

6|Page


https://mpaea.wildapricot.org/
http://wylla.org/

D. Membership/Fees/Dues

Membership dues in professional organizations relating to adult education
may be an allowable cost if there is a local agency policy to that effect.
When funding provides, the State pays for all Wyoming staff member
COABE membership. Local programs are responsible for maintaining
membership fees/dues for each staff member for the Wyoming Lifelong
Learning Association, which is the professional development arm of the

Adult Education programs in Wyoming.

E. Tracking PD in LACES

rghja

Dues

—

Beginning in FY 21/22, all AE programs are required to track the completion of professional development units
in LACES. This is done under the ‘Staff” tab. Once you’ve opened the staff tab you will see a list of active
teachers. Select the teacher that you wish to add a professional development unit to. Click on the tab entitled
‘Professional Development’. This will open up a screen that looks like the screenshot shown below.

Staff Data Assignments

View

Professional Develo...

Fiscal Year

2020-2021
2020-2021
2020-2021
2019-2020
2019-2020
2018-2019

Hours

Date Attended

01/28/2021
01/05/2021
08/24/2020
04/30/2020
08/01/2019
08/07/2018

Workshop Enrollments

Name/Type of Professional Development

I\DEA 101

Canvas Google training

Alige Safety in School Training
COVID19 PD

Statg training

State\Training

Workshop Attendance

Professional Development

Hours

25.00
8.00
8.00
15.00
24.00
17.00

Creation Date

02/01/2021
01/07/2021
09/02/2020
05/27/2020
05/27/2020
08/21/2018

Fiscal Year Filter:

All Fiscal Years A

From here you would click the ‘add’ button and simply enter the appropriate information
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Staff Workshop Adhoc Hours

Description: Frovces he names. I3 3nC NOWS 1 WOPASNO0S ST oenced
624/2021 45813 Between 712020 - 63002021 Page: 1 of 2
AGENCY: Uinta BOCES#1 Education Center
60580 Bourland, Carol

LACES also provides the ability to run a report on

professional development. This is done through the Staff — e
tab>Reports>Staff Professional Development Hours. This s G
will bring up a screen that allows you to enter the date — S -
parameters for which you want to run the report. Once . — st
you’ve entered these dates, select the type of report you i —
want run (ie. PDF or Excel). This will produce a report i — -
similar to the one shown to the right. - — e

Cameas Google vamng

LDEA 101
60920 McGuire, Sheila

cem2020 TASE CLASE 20 Hous
10082030 Ogicmasencer 101 00 Hous
102e20m LACES yaining 150 Hows
Tabe 1112 Traking 20 Hous

Teactung Skdts That Macer 20 Houn

TASE for Essental E0 20 Hous

600 Hows

8000 Houn

Uniy Wyo Higher 2 Fnance 000 Houn

Weae vaneg 300 Houn

IET St Trawung 100 Hows
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Appendix #1

LI N C S Literacy Information and Communication System

Featured Professional Development:
Adult Numeracy Project

The four LIMCS Regional Professional Development Centers offer the Adult
Mumeracy Instruction — Professional Development training (ANI-PLY), an in-

tensive evidence-based program in effective numeracy instruction for adults.

The ANI-PI} model is built wpon the principle that teacher preparation for
adult mathematics instruction must be sufhcently mtensive and focused on
providing instructors with a strong base of mathematics content and peda-
gogical knowledge.

The training is grounded in the analysis of adult mathematical instruction
outlined in the report, Building on Foundations for Success: Guidelines for Im-
proving Adult Mathematics Instruction.!

Institute 1 Institute 2

+ Mumber Serce « Number Serse
{Wwhole Humbers [Fracfions, Decimals,
and Monay) and Percenis) Dala,
Geomelry Statistics, and Graphs

Meefings

The ANI-PD Model

ANI-PD Goals:

Imcrease math content
knowledge among teachers
and program administrabors.

Increase instrectional skills
among teachers working
with ABE, pre-GED, and
SED stuedents.

Imcrease knowledgs and use
of math confent standards.

Build local program and
state capaocity to support
adult numernscy instruction.

~ "y

Institute 3

+ Number and
Operafions Serse
{Infegers) and
Algebra

Meefings

The model of a series of three, two-day Institutes, spaced with time in between for teachers to practice their new under-
standings and reflect with colleagues, establishes a focus on four strategic instructional practices:

* Connections among mathematical ideas and recognizing and applying mathematics in contexts outside of math-

ematics.

* Communication of mathematical thinking, analyzing and evaluating the thinking and strategies of others, and

attending to precision.

* Mathematical proficiency that includes conceptual understanding, procedural fluency, strategic competence,

adaptive reasoning, and a productive disposition.

= All content strands at all levels, which involves incorporating increasingly sophisticated concepts of number
sense; geometry; data, statistics, and graphs; and algebra at each level of math instruction.

It is imperative that there is involvement by program administrators and support by state leadership. Institute partici-
pants should be teaching math so that they can apply and practice their new knowledge. Participants should be recruited
in pairs or in small groups from programs. Program admimistrators must commit to participate in the Institutes and

regional meetings to facilitate implementation.

L hetp/ incs_ed gov/publications pdf/ AdultMomeracyReport Final 201 1_pdf
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ANI Project Background

Mathematics instruction for adults should enable adults to build Establis hiﬁg the Need for Adult
their mathematics skills so that they can succeed in the work- Numeracy Instruction in Adult
force, advance in their careers, and participate fully as citizens. Eduvcation—the Data:

Those who teach mathematics in adult education may lack the

. . i Maticral Azzessment of Adult Literacy
appropriate credentials and expertise, or may be less than com-

_ _ R ) o [MAAL 2003, Scoring at lowest 2 levek
fortable in offering mathematical instruction. Recognizing the {Below Basic and Basic)

paucity of research available on adult numeracy instruction, the
Oihee of Vocational and Adult Education ({OVAE), in collabora-

tion with MPR Assocates, Inc. and a team of adult numeracy

= Prose Literacy: 43%
* Document Literacy: 34%

experts from the Center for Literacy Studies at the University of * Guantitafive Literacy: 55%
Tennessee, Rutgers University, and TERC, imitiated the Strength- )
ening America’s Competitiveness Through Adult Math Instruction Adult Education Program Study (2002).

: Scoring at lowest 2 levels [Below Basic
project. -

and Basic)

The project was designed to determine (1) what to teach in adult * Frose Literocy: 84%
numeracy instruction, (2} how to teach it, and (3) how to teach * Document Literacy: 82%

teachers to teachit. - N v 92%
Guided by subject matter experts in the fields of mathematics

education and mathematical cognition and learning, the team

analyzed Foundations for Success: The National Mathematics Adwi- ANI-PD: Demonsirated Results
sory Panel Final Report (the NMAP report), to determine its ap-

plicability to adult education. This analysis, along with a review * [noreassin teac math cenfent

knowledge in all math strands.
= Increass in teachers” comfort with math

of research on adult education, adult mathematics mstruction,
and numeracy education, became the foundation for the Guide-

lines report, which summarized the evidence-based principles content.

for adult numeracy instruction. *  Improvernents in teachers’ instructional
practice.

The project applied principles in the Guidelines and effective pro- * Changes in teachers’ atfitudes about

fessional development to establish the ANI-PD model and feld instruction as well az their insfrucfional

test the model and matenals. The demonstrated results in the prachice.

text box to the right are from two states, Arkansas and Georgia, * Increass in feachers’ knowledgs and

which participated in the field-testing in 2010-2011. use of state math confent standards.

Contact your LINCS RPDLC Director to inguire about AMIPD fraining. The LIMCS Project Directors will work with
states to share the costs of the Insfitufes. As an estimate, LIMCS will cover the cost of bringing the expert trainers
to the Institutes and distance cooaching during regional meetings. Hates are reguested to cocrdinate logistics
and support maternial costs.

For more information: hitp://linc s.ed.gov/lincs fregionalresourcesregional_centers.himl

The Literacy Information and Communication System fact sheet was jointly dewveloped by the LINGS Reglonal Professional Development Centers
[CFDA 84-1918), Kratos [ED-VAE-11-C-0045) and the ULS. Depariment of Education, OfMce of Vocational and Adult Education. The opinions
expressad hereln 8o not necessanly represent the positions or pollcles of the ULS. Department of Education, and no ofcial endorsement by the U.S.
Department of Edwcation showd be Infemred. This docwment ks In the public domain and may be reproduced without pemmission

htip://lincs.ed.gov
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Appendix #2: Reading

A Summary of Wyoming Align & Redesign PowerPath Contributions:
Demographics and Outcomes

by Margaret Becker Patterson, PhD

September 2018

The Align & Redesign' (A & R) initiative of 2013-14 called for a new approach in Wyoming adult
education programs to instruction and service delivery (Patterson, 2017; Weisel, Patterson, Becker-
Prezocki, & Fantine, 2017). Accompanying this new approach was a major change to professional leaming
among adult educators. The A & R team consists of Wioming Community College Commission (Marcia
Hess, state adult education director), all Wyoming adult education programs, and The TLP Group.
Evaluating A & R informs ongoing professional leaming and permits a review of longitudingl changes and
summafive results occurring among individuals from A & R baseline to the most recent academic year
(Patterson, 2017).

This second 2018 evaluative summary follows up on the longitudinal analyses of LACES data
(Patterson, 2018) with a report of PowerPath to Education and Employment @ (PowerPath) screening?
contributions to A & R. All analyses are quantitative and employ individual-level program data in two
datasets: PowerPath screenings and LACES (NRS annual data). PowerPath screenings were administered
to 1,713 adult leamers (2014-15 through 2017-18) and matched fo LACES outcomes data. Data represent
characteristics, backgrounds, and outcomes of adult learmears screened with PowerPath. Outcomes incdude
1) retention, as measured through| attendance hours, 2) Adult Basic and Secondary Education (ABE/ASE)
leaming gains®, 3) high school equivalence (HSE) credentials, and 4) entering postsecondary education
(PSE) for further training or education.

Key Findings
Overall Demographics and Challenges of Adult Learners Screened with PowerPath

»  PowerPath screenings fend to occur early in an academic year; 7 in 10 adults screened with
PowerPath in 2017-18 enter in the first or second quarter, that is, by December 2017. Screened adults
range in age from 16 to 75 years (see Figure 1), and median age at infake is 21 4 years. Screened
adult lzamers are slightly more often women (55%;) than men (45%). Ethnically 9 in 10 adult learners

* More information on Align & Redesign [&&R) is at: http//www alignandredesizn.com/

“ PowerPath to Education and Employment screenings analyzed were auditory function, attention challenges, and
Visual stress Syndrome (V55) challenges. Leamners self report characteristics in the screenings, may have limited
awareness of challenges, and do not receive clinical diagnoses.

“ The samples of English Language Learners (ELL) screened with PowerPath and making learning gains ware too
small for disaggregation across years and are omitted.
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are in one of the
three largest
groups: American
Indian (7%),
Hispanic/Lating
(17%), or white
(69%). Nearly half
of adult lzamers
are unemployed
(479%). The
employment rate is
approximately 38%
= Owerall, screened
adult leamers can

decode words at an
average tenth-grade reading
level. Visual Stress Syndroms

2014-15

2015-16 2016-17

2017-18

* 35 years and abowve

* 25 to 34 years

¥ 19 to 24 years

¥ 16 to 1B years

Figure 1. Annual grouped age of leamers screenad with PowerPath

(V3S) appears to represent more of a challenge to adult leamers than attention challenges or auditory
function do. Most adult lzamers (T2%) screened with PowerPath exhibit normal auditory function?.
Screened attention challenges impact 83% of adult leamers and are moderate or severs for 29%.
Mearly all screened adult leamers (94%) show signs of V53 challenges. Three-fourths screen at

ADD

V55

W AUD
W ADD
L]

moderats oF severe
levels of V55 (see
Figure 2). Overag in
moderats to severs
challenges is
strongest for 309
leamers with V35 and
attention (ADD)
challenges (36%), and
for 247 leamers with
V33 and auditory
(AUD) challenges
(29%)

Figure 2. Cverlap in moderate to severe challenges of learmers screensad with PowerFath

® In PowerPath, a score of 6 in both right and left ears, as screened via an audiometer, indicates normal auditory
function. A score from 1 to 5 in either ear indicates need for a referral to a hearing specialist. Reasons for potential
hearing loss include age, use of headphones for loud music or video games, untreated ear infections, running
heavy machinery without protection, or outdoor hunting.
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Retention of Screened Adult Leamers

-

On average, adult learners

screened with PowerPath are
refained for 56.5 hours of -
instruction as of 2017-18 (see
Figure 3). Median hours -
decreased from approximately &4

hours in 2014-15 and 2015-16 to
53 hours in 2016-175. The 21617 =

—
———

. HOURS OF HOURS OF HOUWRS OF HOURS OF
decrease in median m ITlﬂj' be HSTRUCTION IN FNSTRUCTION IN INSTRUCTION IN [INSTRUCTION |
partly due to reductions in staff 2014-15 2015-16 2016-17 2017-18
and funding in larger programs,
which permitted them to offer Figure 3. Median annual instructional hours of screened leamers

fewer hours of instruction to

adults. It may also reflect the 2015 dosure of family literacy programs, which served many English
language leamers (ELLs). When more total hours are available in 2017-2018, median hours increase

slightly to almost 57 hours®

In 2014-15 and 2015-16, screened older adults tend to stay longer in programs than younger leamers.
With reductions in 2016-17, median hours remain more evenly distributed by age group through 2017-

18, as shown in Figure 4

100.0
20.0
80D
0.0
600
50.0
400
300
200
0.0

0.0

I 1 iil . II
i . i .'

Hours of Instruction Hours of Instruction Howrs of Instruction  Hours of Instruction
in 2014-15 in 2015-16 in 2016-17 in 2017-18

Eil6to 18 years @1%to Zdyears @25 to 34 years 35 years and above

Figure 4. Median annual insfructional hours of screened leamers by age group

% annual hours range from 12 to 387 hours.
& snnual hours ranged from 12 to 505 hours.

» Men screenad
with PowerFath
put in about the
same hours
(median 54 hours)
25 WOmen
(median 59 hours)
in 2017-18

= The only
screened ethnic
group whose
median hours
increase steadiy
across ime is

American Indian
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learners, whose median hours rose from 45 howrs to 57 hours between 2014-15 and 2017-18.
HispaniciLatino leamers attend 61 hours on average as of 2017-18, about the same as for white

learners (median 56 hours)

= Average hours do not differ across time by employment status, decoding level, or by learning

challenges

4,078

Leaming Gains of 35.0%
Screened Leamers 30,05

Eemirg gaing 2000%
for screened 15.0%

adults increased 0.0
from 10% in

5.0°%
2014-15 to 28% f
in 2016-17 then o
leveled off o
23% in 2017-18
= The general
upward trend of ABE/ASE

2014-15 ABESASE  2015-16 ABE/ASE

Learning Gain

¥ Employed

Figure 6. ABE/ASE leaming gains of screened adults by employment status

2014-15 ABESASE  2015-16 ABE/ASE  2016-17 ABE/ASE

16 to 1B years me——10t0 24 yEars me—25 tn 34 years me—35 years and abowve

2016-17 ABESASE

2017-18 ABESASE

¥ Mot in the Labor Force

2017-1E ABE/ASE
Learning Gain

Figure 3. ABE/ASE leaming gains of screened adults by age group

leaming gains
continues by age
group, except for
fhe 16 to 18 years
group (see Figure
9). Very young
adult learners
screened with
PowerPath make
proportionately
fewer leaming
gains in 201718
compared with the
year before

Figure &

displays how

ABE/ASE leaming gains differ by leamer employment status. From 2014-15 to 201617, screened
adults who are not employed made more gains than those who are employed. In 2017-18, the
percentage of screened unemployed adults making leaming gains decreases significantly
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= ABEIASE
learning gains do
mot differ by
gender, ethnic
group, decoding
level, or by
leaming
challenges

HSE Outcomes
of Screened
Adult Learmers

A0,0%
30.0%
27T
20.0%
10.0%
0% = The percentage

47.B%
Partial year
2015 2016 2007 2018 of screened adult

Figure 7. Annual HSE completion rates of screened adults learners completing H3E
increased from 27.7% to 47 8%

from 2015 to 2017. The partial year percentage for 2018 is 25.0%

HSE completion does not differ significantly by age, gender, ethnic group, employment status,
decoding level, ADD group,
or VS5 group. These
results indicate that
screenad adults in each
group are just as likely to
pass HSE tests regardless
of year. About 7in 10
screenad HSE completers
are under the age of 25,
and half are women. One in
10 each of HSE completers
screenad with PowerPath
are American Indian or
Hispanic/Latino adult
learners, and 7 in 10 are
white adult learners. Half of Figure 8. HSE completion of screened adults by auditory function
screenad H5E completers are

unemployed, a third are employed, and the remainder are out of the |abor force. One in six screened
HSE completers has a pre-high school decoding level, one-fourth screensd moderate or severe for
attention difficulies, and three-fourths screensd moderate of severe for V3S

205 2016 2017 2018

" Auditory function challenge ¥ Auditory function normal
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= Only one exception to
HSE completion occurs
by characteristic; that is,
for adults with screened
auditory challenges. As
shown in Figure &, HSE
completion rates

decreased significantly B=

from 2015 to 2018 for
adults identified with
auditory challenges
during PowerPath 0%
screening. This change 201415 201516

in completion rate may

be related to a partial year of 2018 HSE

completion data (that is, leamers with
auditory challenges may need more ime to prepare for HSE). It may also relate to proporfionately
fewer adult lzamers entering in the oldest age group in 2016-17 and 2017-18

Postsecondary Outcomes of Screened Adult Leamners
= The trend in enfry into postsecondary education (FSE) is generally rising from 2014-15 to 2017-18, as

100.0%
90.0%
ED.0%
TO.0%
60.0%
F0.0%
20.0%
30.0%
20.0%
10.0%

0.0%

Z014-15 Z015-16 Z016-17 2017-18

W 16-1E years W 19-24 years 25-34 years 35 years and older

Figure 10. P3E entry rates of screened adults by age group

2617 2017-18

Figure 9. Annual PSE entry rates of screened adults

shown in Figure 9, except for
a fluctuation in 2016-17, which
appears to reflect differences

in reporting of PSE entry™

= Enroliment in PSE
differs significantly by age and
employment stafus for
screened adult leamers. As
shown in Figure 10, the rate of
younger sdults (that is, up to
age 24) entering PSE tends to
increase with time while the
rate of older adults entering
F5SE generally decreases. As

displayed in Figure 11,

? The method of reporting transitioned from direct community college collection to Mational Student
Clearinghouse collection in 2016-17
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proporfionately more adults who are not working are entering PSER

= PSE eniry did not —
differ significantly by -
gender, ethnic group, [N
decoding level, i
auditory function, ADD
group, or V53 group.
These results indicate
that adults in each 3
group were just as L_J '
likedy to enroll in PSE ——
regardiess of year. 0% | - . L__
Approximately two- 2014-15 2015-16 2016-17 2017-18
thirds of enrolling PSE ¥ Emuloved
students are Women. :
Onein 10 PSE
enrollees scresned with
PowerPath are
Hispanic/Latino adult leamers, and 8 in 10 are white adult leamers. About one-fourth of screened
adults entering PSE decode at a pre-high school level. One in six PSE enrollees screenad moderate or
severs for attention difficulies, and three-fourths screened moderate or severe for V33

¥ Not Employed

Figure 11. PSE entry rates of screened adults by employment status

Conclusions

DCemographically, adult lzarners recently screened with PowerPath tend to have balanced gender
and be young, white, and not employed. Most adult leamers are screened early in an academic year and
tend to decode single words at a high-school level. As they work toward outcomes, many face critical
challenges to success. Of screened leamers, 28% have potential hearing difficulties, and 29% of screened
adult learners show signs of moderate or severe attention challenges. The strongest challenges, however,
are visual, of screened adults, 75% adults face moderate to severe W3S challenges. A strong overiap of
moderate to severs attention and V55 challenges also occurs (36%).

Overall, Wyoming programs have high retention rates, despite funding reductions which limited
available hours in 2016-17 and depressed median hours rates for adults screened with PowerPath. Among
screened leamers, older and American Indian adults tend to put in more learning time, with median hours
of the latter group increasing from 47 to 57 hours across ime. The rate of learning gains for screened
leamers increased annually through 2016-17 and leveled off in 2017-18. Learning gain decreases in 2017-
18 occumred for screened 16- to 18-ysar-old learners and unemployed laamers.

% dult learners who are “not employed” include unemployed learners and those not in the werkforce.
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Screened adulis appear to be increasingly successful in completing H3E and enterng P3E and do 2o at
higher rates than for Wyoming adult learners overall. HSE outcomes appear fo have benefitted during AER; up
to half of learners screened recently with PowerPath pass H3E tests. Three-fourths of screened HSE

completers are under 25; otherwise HSE completers appear to reflect the demographics and backgrounds

of screened learners overall. One noteworthy exception is learmners exhibiting auditory challenges, whose
HSE completion rates are decreasing with ime.

In general, PSE enroliment is also on the rise, with one-fourth of screened adult lzamers entering
PSE in 2017-18. An exception was in 2016-17, which appears to reflect differences in reporting methods.
Two-thirds of those entering PSE are women. Higher rates of screensd adults who are unemployed or out
of the workforce are entering PSE over time, which is promising for those entering carser pathways.
Ethnically, however, screened American Indian and Hispanic/Lating leamers are underepresented in PSE.
Proportionately fewer adults with screened moderate to severe attention challenges enter PSE although
changes are not significant longitudinally.

Recommendations

1. The percentages of keaming challenges among screened adult learmers are high, particulary for
those with visual issues. Programs typically screen lzamers early in the year. Programs should
compare rates of program entry with rates of screening throughout the year. The advantages of
confinuing to screen incoming adult lkeamers with PowerPath — and to make any needed referrals
to clinicians for diagnosis — are evident. The A & R team should continue fo encourage PowerPath
screening, and referrals to specialists when warranted, regardiess of when adult leamers enter.
Accommodations for visual, hearing, and attention challenges will further support learning.

2. On the surface, the generally high reading decoding skills point to adult lzamers with positive
education backgrounds. Digging a little deeper reveals further challenges, however, frequently
adults struggle with ADD and V335 challenges (as screened), which suggests reduced opportunity
to make advanced outcomes. Despite these leaming issues, adults in ABE with screened
moderate to severs ADD and V5SS issues continue to be retained and to make HSE completion
outcomes. The A & R team is interviewing program staff and learners to identify and describe the
ways in which these adult leamers achieve these outcomes. What are programs doing differently to
facilitate learning “against the odds”™ — and what services are programs offering that support such
outcomes? Findings need to be shared with all programs as professional learning.

3. An encouraging finding is that American Indian adults experience increasing refention during A &
F. Through interviews, the A & R team should defermine qualitatively the experiences of these
screened adults and what encourages them to put additional time into the adult education program.

4. A concem is that ABEYASE learning gain rates for screened adults lag behind those of Wyoming
ABE/ASE learners overall and that rates for screened adults leveled off in 2017-18 despite overall
increases that year (Patterson, 2018). The A & R team needs fo investigate the circumstances of
the differences and to respond with any needed supports, especially for very young and
unemployed learners.

5. Finally, screened adults appear to be most successful in completing HSE and entering PSE and do
50 at higher rates than for Wyoming adult leamers overall. This encouraging finding may be
associated with their young age as well as with getting supports for challenges identified in
screening. Two important exceptions are fewer adults with auditory challenges completing HSE
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and fewer adults with moderate to severs attenfion challenges entering PSE. It is recommended
that the A & R team further evaluate the outcomes of both leamer groups. This evaluation should
occur both quaniitatively through a deeper investigation of the available LACES and PowerPath
data, and qualitatively by interviewing adult educators and leamers on how they faced the leaming
challenges, the materials they used to adapt their leaming and testing setings, and the extent fo
which they achieved — or did not achieve —outcomes. What is leamed through this investigation
should be discussed and employed to further srengthen services.
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