
http://www.youtube.com/watch?v=nXofm6abzJ
w 

Presenter
Presentation Notes
Before you watch the video, think about what  techniques and strategies  you think are important and should be used in an ESL classroom?

Watch the video.

Teachers must able to:

-analyze unsuccessful lessons
-use body language to explain words/ concepts
-stimulate students to speak English
-keep students engaged and on task
-plan well for lessons
-ask clear questions
-praise students
-use visual aids
-vary the way groups are used in class
-give students a chance to reflect upon behavior and communicative responses

…..the list of responsibilities of an ESL teacher is limitless, but is EXTREMELLY rewarding. This unit will look at some of the classroom management skills an ESL teacher needs to have.

http://www.youtube.com/watch?v=nXofm6abzJw
http://www.youtube.com/watch?v=nXofm6abzJw
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Presenter
Presentation Notes
CM refers to the way teachers organize what goes on in the classroom. It involves delivery of a lesson, teacher talk, teacher questions, error correction, classroom activities, the way seats are organized in the classroom, giving instructions, and keeping students focused on a specific topic.
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Presenter
Presentation Notes
False: too much talk is not necessarily bad. What is important is the way a teacher uses ‘talk’ to promote meaningful interactions in the classroom. There are some types of ‘teacher talk’ that are not productive and should be avoided in the classroom (e.g. trying to explain advanced concepts/humor to a low level learner), thinking aloud in the classroom. 

True. There are many schools around the world who employ native speakers to teach English in their classrooms. In these classrooms, there is a good chance that the only English the student will ever hear is what comes out of the teacher’s mouth!!! Use this time carefully and with good intent. Teacher talk should be used selectively to answer student’s questions, give instructions, demonstrate reading and writing strategies, explain conversational patterns, explain assignments. One of the most important things an instructor can use English in the classroom for is a planned listening comprehension exercise, such as dictation. (but use this sparingly as student’s get bored with it very easily)
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Presenter
Presentation Notes
The development of Communicative Language Teaching (CLT) brought with it a methodology which emphasized communication in the classroom, pair and group activities and student involvement in the learning process. A consequence of this was the belief that the teacher’s presence in the classroom should be reduced.

Too much TTT limits the amount of time students have to produce the language in the classroom

2. A large amount of TTT results in long stretches of time in teacher-to-class (T/class) mode and a monotonous pace. Student under-involvement inevitably leads to loss of concentration, boredom and reduced learning.

3. TTT often means that the teacher is giving the students information that they could be finding out for themselves, such as grammar rules, the meanings of vocabulary items and corrections. Teacher explanations alone are often tedious, full of terminology and difficult to follow. There may be no indication of whether the students have understood.

4. If the teacher takes the dominant role in classroom discourse in terms of initiating the topic, allocating turns and evaluating comments, the student’s role is only that of respondent. Opportunities for developing the speaking skill are therefore severely limited.

5. If the teacher is constantly dominant and controlling, the learners take no responsibility for their own learning but learn what the teacher decides and when. Student autonomy is thus limited.
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Presenter
Presentation Notes
The over-use of TTT is often the product of the under-use of communicative techniques in the classroom. Many activities do not need to be teacher led – pair work (PW) or group work (GW) can be used instead. An activity might be set up in teacher class mode (T/class), demonstrated in open pairs (students doing the activity across the class), and done in closed pairs (all the students working at the same time). Some mechanical activities need to be done individually (IW) but can be checked in pairs. 

What is most important is that activities and interaction patterns (T/class, PW, GW, IW) need to be varied. The amount of time spent in T/class mode will depend on factors such as the students and how much they know, the stage of the lesson, the time of day and what is being taught, but a useful guideline is a limit of 30% of a lesson, and no more than 10 minutes at one time.

So what can you do to reduce TTT in the classroom?

Using elicitation rather than explanation. If students are presented with clear examples and guiding questions, they often do not need to be “told”. This kind of guided discovery leads to better understanding and more successful learning. Organizing activities as pair work also means that all the students have the chance to work on the new language.

2. The use of body language, mime, gestures and facial expressions rather than words. The position of the teacher in the classroom can also indicate to the students what is expected of them at a particular stage of the lesson.

3. Getting students to give feedback on tasks to each other rather than to the teacher. This is often done in pairs, but answers can also be checked against a key. Student nomination, whereby one student nominates another to answer a question, is also a useful technique. Feedback involving the teacher is therefore limited to problematic questions rather than every question in an exercise.

4. Eliminating unnecessary TTT. Grading language is important, but over-simplification can lead to unnatural models from the teacher. Instructions should be kept simple, while explanations need to be carefully worded and repeated if necessary rather than paraphrased. Simple concept questions should be asked to check understanding. If explanations are clear and concept checking is effective, there should be no need for re-explanation or interrupting an activity to re-teach or re-instruct.

5. Tolerating silence. Inexperienced teachers in particular tend to fill silences by unnecessary talking. Silence is important not only when students are working individually, but also provides ‘processing time’ between instructions, during explanations, while waiting for a student to respond, and during monitoring of activities. Prompting, providing clues and rephrasing the question are often counterproductive when the student merely needs time to answer.
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Presenter
Presentation Notes
In recent years, approaches other than CLT have suggested that TTT may not always be counterproductive and can be used to good effect. The teacher provides good listening practice which is not inhibited by the sound quality of a tape or CD player and which is accompanied by visual clues to aid comprehension. In a monolingual teaching context overseas, the teacher may provide a valuable source of authentic listening, exposing learners to a limited amount of new language, and ‘roughly tuning’ input to assist comprehension. In some circumstances, the teacher may be the only source of models of good, natural language. 

Some forms of TTT are clearly beneficial:
Personalized presentations. Language should be presented in context, and this can be provided by the teacher rather than through a reading or listening. Listening to the teacher talking about real issues is more motivating than listening to or reading about complete strangers talking about people, places or events which, for the students, have no personal interest. Students are also more likely to pick up knowledge which is content rather than language based by listening to the teacher introducing a topic.

Questioning. Every teacher question asked during a lesson demands a student response. Questions need not be language related, and are often the basis of ‘brainstorming’ a topic with the class. Frequent questioning holds students’ attention and increases learner involvement in the class.

Natural conversation. Conversations taking place during pair and group work are often loaded towards certain language items or based on an imposed theme. Natural conversation initiated by the teacher encourages questioning, asking for clarification, commenting and changing the subject as well as introducing functional and everyday language which is often overlooked in course materials. Chats outside the classroom are also valuable and often more memorable to students than lessons. In these circumstances, teachers should remember to continue to use graded but natural language rather than to use simplified language to ensure understanding.

Anecdotes. These can be the basis of a presentation, but can also be used at the start of a lesson, rather than using a ‘warmer’ activity, as a natural way of engaging the students. Anecdotes and jokes may also be used to stimulate interest during a lesson. Anecdotes do not need to be monologues, and students can be encouraged to interrupt and ask questions.

Storytelling. This can be the basis of a lesson or an ongoing theme throughout a course and is as appropriate to adult classes as it is to young learners. There is a whole methodology surrounding storytelling, which is often a stimulating alternative to the use of a graded reader in the classroom.
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Presenter
Presentation Notes
One purpose is to ask students to display/prove their knowledge. For example, if a teacher wants to check whether students have remembered previously taught vocabulary, he/she could hold up pictures of certain items and ask “What is this?” to check whether students have learned the vocab.

Another purpose is to learn things about the student through referential questions. These types of questions encourage students to participate in a conversation and are a great way to  learn information about a student. One of my favorite ways to use referential questions is through teasing a student (but only after establishing a good repore with students) by asking him/her to describe his/her boy/girlfriend. This usually creates a lot of amusement in the classroom, but also is a nice way to check that descriptive vocabulary, grammars have been learned. These types of questions encourage real communication in the classroom and quite often elicit a lot of personal information from students…..and are a lot of fun!

Comprehension checks are very common in the ESL/EFL classroom and most new teachers make a very common mistake by asking students “Do you understand?” Questions like this are not very productive as there are typically two responses: Total silence or a round of ‘yes’es’ even though the reality may be that the students do NOT understand. It is much better to have a comprehension check where students have to prove their understanding by demonstration.

Confirmation and clarification checks are used more outside the classroom than in for such things as confirming meeting times “We’re meeting at six, right?” (confirmation) or “What time did we say we were going to meet? (clarification)
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Presenter
Presentation Notes
Only certain questions should be posed in front of students; “bedside” (beginning) questions should focus principally on knowledge and recall and to a lesser extent on comprehension

2. A happy facial expression, nod, or verbal acknowledgement of a correct response encourages other students to participate in the discussion. Pose questions in a non-threatening way and receive answers in a supportive fashion. A harsh tone, especially when used to interrupt a response from the student, can be devastating for both the student and his or her peers.

3. Explain to students the format, expectations, and how this knowledge will help them.

4. Pre-planned questions are those incorporated into the teaching plan that are asked during the teaching session to introduce new concepts, focus the discussion on certain items, steer the discussion in specific directions, or identify student knowledge / level on the topic. Emerging questions derive from the discussion itself and the specific answers given to previous questions. Think quickly and act decisively to phrase these questions accurately and pose them at appropriate times in the discussion.

5. One good strategy is to start with convergent questions and then continue with divergent questions, perhaps asking questions in hierarchical sequence and building from the recall of facts to higher levels of thinking and problem-solving. If a question requiring a higher level thinking skill blocks the student, go down to a question requiring lower-level thinking skills and then work up the hierarchy.

6. Trick questions should be avoided, as they frustrate students and tend to encourage frivolous responses. YES or NO questions encourage students to respond without fully understanding or thinking through the issue. When used, such questions should be followed by other questions to determine the thinking process of the student. However in English Language teaching, closed questions are encouraged at the beginning stages of language development.

7.  Improper phrasing and the use of multiple questions related to the same topic may result in unintentional cueing (guessing) and inability to accurately assess student understanding.
������
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Presentation Notes
8. Pose the question to the entire group and wait before identifying a student to respond. The wait time encourages all students to think about the response, as they do not know who is going to be called upon to answer the question. Select students at random to answer questions, as it tends to keep everyone attentive and involved.

9. Assess the students’ needs and tailor questions to maximize the number of correct answers while moving toward more and more difficult questions. Remember, no two groups of students will be alike or at the same level.

10. The teacher can significantly enhance the analytic and problem-solving skills of students by allowing sufficient wait times before responding, both after posing a question and after the answer is given. This allows everyone to think about not only the question but also the response provided by the student. Three to five seconds in most cases; longer in some, maybe up to 10 seconds for higher-order questions.

11. Listen carefully to the answers given by students; do not interrupt students while they are responding to questions unless they are straying far off course, are totally unfocused, or are being disruptive. Acknowledge correct answers and provide positive reinforcement. Do not use sarcasm, reprimands, accusations, and personal attacks. Repeat answers only when the other students have not heard the answers; other repeats waste time. Keep questioning until the learning objectives for the session have been achieved; this may be the best opportunity to teach a particular concept. Handle incomplete answers by reinforcing what is correct and then asking probing questions.

12. Pose questions towards the end of the teaching session to identify specific areas for additional learning opportunities that students can pursue on their own time

�



http://www.youtube.com/watch?v=NFMf
EVdfDys

Presenter
Presentation Notes
Watch this video clip about open vs. closed ended questions.  Although this clip references college students, the same concepts and principals can be applied to the ESL classroom.

Which type of question do you think elicits more conversation in an ESL environment? Why is this important?

Open ended questions should be used whenever possible in all ESL classrooms as they provide learners with more opportunities to demonstrate their ability to use the language. It also encourages the use of critical thought.

http://www.youtube.com/watch?v=NFMfEVdfDys
http://www.youtube.com/watch?v=NFMfEVdfDys


Type Question Type Question 
Recalling Who, what, when, where, how 

_______? 
Identifying Attributes & 
Components 

What are the 
characteristics/parts of 
_______? 

Identifying Errors What is wrong with _______? Sequencing Arrange into sequence 
according to _______. 

Comparing How is similar to/different 
from_______? 

Establishing Criteria 
 

What criteria would you use to 
judge/evaluate ____? 

Inferring What might we infer from _______? 
What conclusions might be drawn 
from _______? 

Elaborating 
 

What ideas/details can you 
add to _______? 
Give an example of _______. 

Predicting What might happen if ___? Identifying Main Idea What is wrong with _______? 
What conclusions might be 
drawn from_______? 

Classifying How might we organize into 
categories_______? 

Verifying What evidence supports _______? 
How might we prove/confirm 
_______? 

Summarizing Can you summarize _____? Representing In what other ways might we 
show/illustrate _______? 

Presenter
Presentation Notes
There are a multitude of ways that a teacher can ask open ended questions. The type of question a teacher uses, though will be directly related to the purpose of an activity. Some examples include:……





Presenter
Presentation Notes
How we arrange our classes is a distinctly personal preference, but the arrangement of chairs should be conducive to promoting language use in the classroom. As a teacher, you will need to have access to students, so arrange chairs accordingly. 

In the ESL classroom, there are advantages and disadvantages for each type of seating arrangement.

Traditional
 The traditional style of classroom seating arrangement is shown in the first picture. Seats are arranged individually for only one student. This type of seating arrangement is typically only used in ESL classrooms for examinations. It is not conducive to interaction as students do not have easy access to another speaker. It is also useful for individualized work that a student may have to do. This type of arrangement may also be useful if arrangement is back to back in simulating a telephone conversation, per se.

Paired seating as shown in #2 is useful for pair-work activities. It allows easy access for students to communicate with one another student. In this seating arrangement, the teacher has easy access to students by walking up and down the aisles.

Arrangements #3 & 4 are particularly useful for group/pair work activities. 

Numbers 5 & 6 are also useful if students are expected to solve/discuss a particular issue. Many ESL classroom teachers prefer #6 as this arrangement allows the instructor easy access to students while students have direct access to other learners.

Be creative in your arrangement of chairs in the classroom. But also be aware that teachers who use your classroom after you may not appreciate your creativity in moving chairs around, so be considerate and return chairs to their original format when you leave the class. 



Selectively by Teacher in 
Advance 

Randomly in Class Other 

Grouped by similar or 
opposite characteristics 

By characteristics: favorite 
color/car, types of  books read 
for fun, hobbies, etc 

Students self  select how to 
group themselves 

By ability and experience:  
-Accurate/not accurate 
-fluent/not fluent 
-has travelled overseas/not 
travelled 
-dances/doesn’t dance 

By lottery: same flavor candy, 
same end of  string, same 
number, same piece of  picture, 
same line of  sentence, same 
coin 

Pick teams 

By personality factors: 
-shy/outgoing 
-talker/non-talkers 
-early risers/late sleepers 

By location: same side of  
room, proximity, number after 
counting (1,2, 3, 1, 2…..) 

Presenter
Presentation Notes
How we group students for an activity is of particular importance. If the aim of the activity is to give students a chance to practice previously learned oral skills, then it might be a good idea for the teacher to preselect groupings by pairing a strong speaker with a weaker one. 

If the focus of the activity is to practice new language skills, I typically randomly group students. One particular fun method I’ve used is to have a bowl of M & M’s on my desk. I ask students to come up and select one M & M. Students with matching colors are then asked to work on an activity together.





Presenter
Presentation Notes
Few of us can say that we never give long, complex and confusing instructions to our students in the classroom. When observing other teachers, it's easy to see the negative effects of such instructions (namely- utter confusion!).
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Presenter
Presentation Notes
As utterly ridiculous as the previous example might sound, such instructions are fairly common. So, what can we do about making our instructions clearer for our students?

Here are a few suggestions:
1. Plan what you are going to say ahead of time by writing your instructions out on paper. It's highly impractical to keep this up for a long period of time, but by going through this process, you should be able to teach yourself new habits.�2. Work on giving short instructions. Edit out complex language.�3. Make sure your instructions are in a logical order. Forget about sentences like, "before you do this... " and try to focus on sequential signposting like, "first, second, next..." etc.�4. Demonstrate what they should be doing when possible.�5. Check that students understand the instructions before letting them start (and avoid asking them yes/no questions like "Do you understand?"; chances are they'll say "yes" even if they don't have a clue!)�6. Think about how you would respond to your instructions. Would you be able to remember as much as you expect your students to remember? If you think it might be too much for yourself, then it might be a good idea to trim it down even more.�7. Also, make sure to get your students' attention before you start giving out the instructions. If they aren't listening or paying attention to you, it won't matter how clear your instructions are!
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http://www.youtube.com/watch?v=eQO3I
Mi5bqQ

Presenter
Presentation Notes
Keeping students on task is not always easy, but with children it is particularly difficult because their attention span is much less than with adults. 

Using TPR (Total Physical Response) with small children is the easiest way to keep younger learners engaged in the lesson. Using TPR in the classroom requires that the teacher use activities that involve a lot of learner participation and that the teacher change activities approximately every ten to fifteen minutes. It can be quite demanding for the teacher, but for the students, the reward is ‘true’ learning.

Look at this video clip:
What are the four distinct parts of this teacher’s lesson?
There were four parts in this lesson; two passive parts which did not require the student to produce language and two active parts where students were required to produce the language. The passive parts of this lesson (#1 & 2) were listening components which required that students demonstrate understanding various body parts—first from the teacher and then from the song. 


Directives were used to ask students to point to various parts of the body. This was a comprehension check to ensure that students understood the parts of the body that were the focus of the lesson.
The second part of this lesson was a TPR (Total Physical Response) activity which included a song that students listened to and pointed to the various body parts identified in the song.


The active parts of this lesson (#3 & 4) required that students first listen to clips of the song, then the teacher followed by a request for them to produce the language (i.e. ‘This is my hand’). This is what is known as a listen and repeat exercise. The final part of the lesson expected students to sing along with the song while pointing to the various body parts outlined in the song. This type of activity combines both active and passive parts.

3. The third part of the lesson was a listen and repeat activity where the teacher played clips of the song. This was followed by his repeating the phrase and have students say it. Notice that no student was singled out for individualized practice. This is typical with younger learners; but is atypical for the instruction of adults. Adults need to verbalize new words and phrases; so when teaching adult learners it is important to remember that listen and repeat activities may be done as a class, but they also need to be done individually as well.
4. The fourth part of the lesson required that the students ‘sing’ along with the song while pointing to the various body parts identified in the song.

Do all the students participate in the lesson?
All students are participating in the passive parts of the lesson. It is easy to be an active participant of a passive lesson because students who are struggling to understand are able to watch other students and copy them. Active participation is much more difficult and in this clip we do not know if ‘all’ students are participating. We know that some are, as we can hear them sing the song but since students weren’t singled out to ‘repeat’ the phrases, we do not know if true comprehension took place for all students.

What does the teacher do to keep the students on task?
He did several things; first, he kept the lesson moving and changed tasks quite frequently. This has to be done when teaching young children. When teaching adults, the lesson does not have to change pace so quickly. The second thing he did was he used the native language (at the point where he switched from passive to active) to tell the children that once they finished the lesson they could go to lunch. (i.e. he outlined a point in time in which the lesson would be finished)

http://www.youtube.com/watch?v=eQO3IMi5bqQ
http://www.youtube.com/watch?v=eQO3IMi5bqQ
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Presenter
Presentation Notes
When you teach a class, you must remember to speak at the student’s level. If you are teaching a beginning class you must speak at their level; likewise if you’re teaching an advanced class the language you use will be much different. There are several ways in which this can be done.



• Foreigner talk 
• Materials 

Simplified 
Speech 

• Linguistic & 
nonlinguistic 
media 

Media 

• Ask questions 
to clarify and 
confirm 
 

Negotiating 
Meaning 

Presenter
Presentation Notes
1. Foreigner talk is a type of simplified speech. It is where you use exaggerated pronunciation and facial expressions; slower speech rate; frequent pauses; gestures and sentence expansion.

You can also use simplified materials, such as maps, letters, advertisements, etc., but it must only be simplified to the level of the student.

2. Linguistic and non- linguistic media can also be used to help clarify meaning. Linguistic media may consist of such things as newspapers, menus. Non-linguistic media consists of those items which help exemplify senses other than sight. For example, the sound of waves crashing against the beach, the scent of fresh baked bread. As a teacher, there are numerous things you can do to help students understand. For example, if you are teaching a writing unit on descriptives, you might want to bring in a tape of the sound waves make as they crash against that beach vs. a soft wave. Elicit vocabulary that will help you complete the lesson. Draw pictures, bake, play games. Anything that will help get students involved in the lesson and speaking English.

3. Negotiation of meaning: Begin communication by asking questions which clarify and confirm that students understand. 
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Presenter
Presentation Notes
All too often in today’s school systems, especially here in Wyoming, ESL students are mainstreamed into classrooms without any type of ESL support. This creates difficulties, both for the student as well as for the teacher. The student struggles to comprehend the language as well as the content of the course. Teachers with little or no ESL training unintentionally tend to prohibit interactions between ESL students and the rest of the class, by asking them fewer questions and when they do ask, they are more than likely about procedures, or questions about facts, rather than asking high-level cognitive questions that provide opportunities for the student to think for themselves.
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Presenter
Presentation Notes
One of the most difficult tasks an ESL instructor may have is assessing whether or not a student has a learning disability. “According to the National Joint Commission on Learning Disabilities (1994), ‘learning disabilities is a general term that refers to a heterogeneous group of disorders manifested by significant difficulties in the acquisition and use of listening, speaking, reading, writing, reasoning, or mathematical abilities.  The disorders are intrinsic to the individual, presumed to be due to central nervous system dysfunction, and may occur across the life span.” (Parish, p 213-214). Given this definition, how do you know what to look for when you suspect a learning disability? 
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Presenter
Presentation Notes
The signs to look for are difficulties in: 

-reading (problems decoding words, comprehension, fluency, vocabulary)

-writing (problems organizing thoughts, writing stories, spelling, handwriting)

-oral language (problems with listening, speaking, vocabulary, word finding)

Irregular social behavior (problems with family or social relationships, social perception, humor, emotional behavior)

Attention or concentration (overactive, impulsive, or distractible behaviors: difficulty staying on task)

Organization (difficulty in breaking tasks down; planning, managing time, day-to-day organization.

Auditory processing (unable to distinguish similar sounding words and letters, difficulty in remembering what was said, difficulty in following more than one instruction at a time, mispronounces common words or sayings

Visual processing (reverses letters, unable to follow a line on the page, poor visual memory.)
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Presenter
Presentation Notes
If you suspect that one of your ESL students has a learning disability, the student may be entitled to accommodations (especially important if the student is transitioning into ABE in order to complete a GED, for instance). Accommodations entitle the learner to request special additional time on tests or reading aloud to learners who have difficulty decoding print. In order to request accommodations, there must be a formal diagnosis done. However, these types of assessments are extremely difficult to obtain as most tests of this sort are for native speaking K-12 learners and have not been tested with non-native English speakers.

ESL teachers can made accommodations in their own classroom if they suspect a student has a learning disability. These may include allowing extra time on tasks, providing tutors to read material aloud, have shorter work periods and frequent breaks, or allowing adequate time for transitions.
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Presenter
Presentation Notes
So what can the ESL instructor do to help students with a learning disability?




• Do instructional 
techniques 
accommodate all 
learners? 

Address mobility problems in 
student groupings 

• Are multiple 
modes of  learning 
encouraged? (i.e. 
visual, oral/aural, 
kinesthetic, tactile) 

Use visual prompts for students 
with hearing problems 
TPR for tactile learners 

• Do classroom aids 
enhance learning? 
(i.e. visual aids, 
audio/video tapes) 

Large print for visually 
handicapped students 
Authentic-sounding listening 
passages for hearing difficulties 

Presenter
Presentation Notes
If there are students with physical handicaps in the ESL classroom, the teacher needs to consider three factors: instructional techniques, multiple modes of learning, and classroom aids.



Presenter
Presentation Notes
The ABE center that you work for will have varying policies as to when students can enroll and commence a program of study. In the ABE realm there are two types of enrollment policies: Open and Managed.
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Presenter
Presentation Notes
Centers utilizing open enrollment allow learners to enter and exit the program at any time rather than only at a beginning/end of a term.

There are several reasons why open enrollment exits in ABE centers. These are shown on the slide.

Despite the justifications for open enrollment, this type of enrollment policies does create challenges.

“Open enrollment more often than not results in the sometimes daily arrival of new students to and exiting of existing students from a given class Managed Enrollment, a report by Alisa Povenmire August 22, 2006 3
during a given session of the class. This turbulence is a challenge to classroom management,
curriculum development and teaching, and community building and trust. In an effort to “catch
up” new students on previously covered material, teachers repeat lessons over and over again,
which 1) discourages learners who have already participated in those lessons and would like to
move on, 2) prevents teachers from actually completing an entire lesson unit with a cohort of
learners.” (http://www.mcae.net/documents/ManagedEnrollment.pdf)
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Time 
Constraints 

Pre-arrange 
Group 

Activities 
Keep Track 

Presenter
Presentation Notes
This is a very common problem for the well prepared teacher. Teachers spend hours preparing lessons, thinking of multiple activities geared towards the focus of the lesson only to find out that once they’re in the classroom, each activity takes much longer to complete than planned. There are several things teachers can do to help manage classroom activities.

First, build time constraints into each activity. Tell students how much time they will have to complete the task and what they will have to produce at the end of the time period. Keep students on task by monitoring the time. At the end of the allotted time period, stop students. Occasionally, you’ll have to extend the time for students. But I have found that if you explain everything to the students up front, they will usually be much more focused and driven to complete the task within the established time frame.

When assigning group work, it saves a great deal of time by simply telling each group where to go in the class. For example, ‘group one, please work in the back of the room, group two, you may stay where you are, etc.’ Once students are seated, establish the time parameters of the activity.

Smart teachers will keep track of how long each type of activity has taken in the past. This helps with the planning of future activities.
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Presenter
Presentation Notes
Perhaps out of frustration, there are a lot of things EFL/ESL teachers have tried in the classroom in an effort to encourage students to speak English. Unfortunately, these are not very effective as physiologically they tend to serve as more of a punishment and tend to restrict student tendencies to participate in activities. Students are afraid to participate in fear of being penalized for perhaps asking a clarification question in their native tongue, especially at the lower levels. These types of activities can work better if (and only if) you are working with an advanced group of learners AND have established a good repoire with students so that they know and understand that the penalty you (as the teacher) are imposing is not a punishment, but more of a game where the entire class will benefit at the end. For example, if you are teaching a lesson on shopping for fruits, you may decide you want to collect a coin from a student who uses the native tongue during class. Then during the next class, you may take the class on a field trip to buy fruits, using the coins collected from the previous class. On this field trip, students would have to interact in English to purchase the fruit. This is a fun activity and is very successful as long as the parameters of the activity are spelled out to students ahead of time. The teacher does not want to make the students feel that the collecting of a coin is a punishment, but rather as a means of expanding upon a current activity.

When teachers are having problems with getting students to speak English in the classroom, try to think of some of causes of the problem. One of the most common is lack of student motivation. Quite often students are in the ESL/EFL classroom because they have to be, not because they want to be. As a result, there is low motivation. One of the easiest ways to help ‘fix’ this problem is to build students confidence by starting with low level activities in which they can be successful with and advancing to more difficult levels. Gain students trust by encouraging rather than penalizing language use. Show students the value in learning English by allowing them opportunities to communicate in ‘real’ situations. For example, if you’re teaching an ESL class, take students on field trips where they can use English. Scavenger hunts in English are a lot of fun and are a good learning experience for ESL students new to a community. Opportunities to use ‘real’ English in the EFL classroom are much more limited, but the creative teacher can find ways. For example, in today’s technological world, it is quite easy (and a lot of fun) for students to communicate with other EFL students in another country through such means as Facebook or Twitter. In order to set this kind of program up though, you’d have to work closely with another EFL teacher in another country and help to monitor these interactions as best as possible by having students write reports/journals on these communiques….printing out the interactions, etc.
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Presentation Notes
One of the most difficult problems teachers encounter in the ESL classroom is trying to remember the names of students. Quite often this is very difficult because the names are very different from names we are accustomed to. This is also complicated by the fact that in many countries around the world, students do not use their real names, but nicknames and these nicknames are very common through the country. For example, in Thailand, it is very common to have students with the same names in the classroom. It is not uncommon to have 6 Noks, 4 Puns, and 4 Jiab’s in a class. Even though the teacher may take attendance by calling on students using their real names, actual communication in the classroom works much better if the teacher uses the students’ nick name. But what can you do when you have multiple students with the same name? What I’ve typically done, is made it fun. On the first day of class, with introductions made, I make a big deal out of the fact that we have 6 Noks, 4 Puns, etc. and I assign numbers to the students, so that I’d have Nok 1, Nok 2, etc. Then on my attendance sheet, I make personal notes next to the student describing some aspect of their physical appearance, such as long black hair with bangs or a blemish on the right hand side of the face. The next time I take attendance, these little ‘cheat notes’ made in my attendance sheets allow me to correctly identify the student.
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Presentation Notes
In this day and age cell phones have become a ‘second’ arm to our students. Some teachers believe that cell phones are a nuisance in class and should be shut off as the student walks through the door. Other teacher’s have taken things to the extreme, by answering students phones for them during a class time.

I  believe that cell phones can be used to a teacher’s advantage in the classroom. Smart teachers will use cell phones to initiate English language conversations; to help develop writing skills. Most phones these days have cameras in them, so if you are teaching a writing class with the focus on describing a kitchen, why not have students take a picture of their kitchen at home and then incorporate that picture into their writing assignment? This makes a great lesson and one that students love to participate in. 
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http://www.mcae.net/documents/ManagedEnrollmen
t.pdf

1. http://www.teaching

http://www.mcae.net/documents/ManagedEnrollment.pdf
http://www.mcae.net/documents/ManagedEnrollment.pdf
http://www.teaching/

	Teaching English as a Second Language
	Classroom Management
	Teacher Talk
	Teacher Talk in the ESL Classroom
	Teacher Talking Time (TTT)
	Strategies for reducing TTT
	Positive uses of TTT
	A Teacher’s Questions
	Purpose of a Teacher’s Questions
	Techniques of Effective Questioning
	Techniques of Effective Questioning
	Open vs. Closed Ended Questions
	Introducing Question Types to Learners
	Arranging Classroom Activities
	Seating arrangements
	Grouping Students
	Giving Instructions 
	What’s Wrong with This?
	Make Instructions Clear
	Giving Instructions
	Keeping Students on Task
	On Task
	Comprehensible Language
	Speaking to the Students
	Questions to Ponder
	Understanding the Instruction of ESL Learners
	Young Adult Learners
	ESL Learners with Special Needs
	Signs of a Learning Disability
	Formal Diagnosis
	What to do?
	Physical Handicaps
	Open Enrollment vs. Managed Enrollment
	Open Enrollment
	Open Enrollment: What teachers can do
	Managed Enrollment
	Common Problems in Managing Classroom Interaction
	“Not Enough Time” Problem
	“Getting Students to Use English” Problem
	“Remembering Names” Problem
	Cell Phones in Class
	Homework
	References

